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CHAPTER I 
INTRODUCTION 
CHAPTER I 
INTRODUCTION 
Human relations are basically influenced by the modern language arts 
program. How a child feels toward himself, his community and the world 
is molded by his ability to use language to express his thoughts ef-
fectively. Thus, the development of an extens ive oral vocabulary is 
y 
essential to his social, mental and emotional well being. Dawson 
affirms that "Words are his medium of exchange as he trades ideas with 
his associates through speaking~ listening and writing." 
Statement of the Preble~ 
It is the aim of this study to make an evaluation of exercises 
designed to i ncrease childr en's oral use of descriptive words and phrases 
at the primary level. 
Justification of the Problem 
One of the aims of many language programs is the building of a 
varied and meaningful vocabulary. This study attempts to show how 
teaching certain carefully planned exercises, ranging from the concrete 
. 
to the abstract, can increase the child's oral use of descriptive words 
and phrases. 
1/ Mildred Dawson, Teaching Language in the Grades, New York: World 
Book Company, 1951, p. 5. 
CHAPTER II 
REVIEW OF RESEARCH 
CHAPTER II 
REVIEW OF RESEARCH 
General Language F~ctor£ 
110f all forms of symbolism, language is the most highly developed, 
11 
most subtle, and most complicated." s t ate s Hayakawa • 
One of the most important aims of the good school of today is im-
?J provement in the use of the language arts. Dawson prefaces her book on 
the teaching of the language arts in the elementary school with the words: 
Our schools must do their utmost to develop in children the 
ability to communicate i deas clearly, accurately, precisely, 
impress ively, convincingly - and with integrity. Girls and boys 
need guidance in learning to observe and listen attentively, 
appraisingly, objectively, appreciatively, according to the 
occasion. 
This emphasis on the efficient use of the language arts is not a 
new idea conceived by our modern educators. Strickland2/reminds us that: 
The school has always accepted the responsibility for the 
language arts, oral and written language, writing, spelling, 
and reading, though the subject matter, methods, and emphasis 
have changed many times. 
Historically each of these facets of language was considered a 
separate skill and taught accordingly. More recently we find language 
!/ S. I. Hayakawa, Language in Thought and Ac1i£Q, New York: Harcourt 
Brace and Company, 1949, p. 27. 
y Mildred A. Dawson, Teaching Language in the Grades, New York: World 
Book Com9any, 1951, p. 5. 
2/ Ruth G. Strickland, The Language Arts in the Elementary School, 
Boston: D.C. Heath and Company, 1951, p. 14 • 
... ... 
2 
arts authorities like TidywBn and Butterfieldl/telling us: 
The language arts-oral and written composition, spelling and 
handwriting, and reading, naturally have much in co!Jl.mon. All 
have a common pur9ose , the exchange of ideas; and in the main 
they are concerned with the use of words as symbols, the use 
of sentences for the expression of complete thoughts, and the 
organization of ideas into paragraphs and larger um..its. 
Stricklandysums up this concept of language arts thus: "Recently 
educators have come to realize that the language arts are a single 
pattern of interrelated skills which can not be learned separately " 
Present day schools can not overemphasize the importance of the 
language arts to t oday 's children. Tidyman and Butterfieldl/state the 
case clearly when they write: 
It is commonly recognized, i n the first place, that an 
adequate command of language is essential to engaging in the 
important activities of life. Clarity, ease, and effectiveness 
of expression are assets in social relationships and in 
business. The need for communication appears in early infancy 
and increases i n importance as the child matures and social 
relationships become more complex . Effectiveness of communi-
cation is the basis of understanding and cooperation at all 
levels of social relationships. In the second place, it is 
generally agreed that ability in the use of language and 
ability to think are closely related. To speak or write well 
is to deal effectively with ideas; expression clarifies and 
deepens impression. Third, it is evident that the ability 
to use language effectively gives the child a feeling of 
confidence and security in dealing with people, an important 
factor in the development of a wholesome personality. 
The schools can help the child to attain these goals by providing 
a well balanced language arts program. Dawsonlz/gives a bro~d outline 
J) Willard F . Tidyman and Mar guerite Butterfield, Teaching the Language 
~' New York: McGraw- Hill Book Company, Inc., 1951, p. 9. 
?:/ Strickland, op. cit., p. 14. 
l/ Tidymand and Butterfield, lop. cit., p. % 
{:/ Dawson, Q.2_. cit., p . 36. 
3 
when she states: 
Any effective language program in the elementary school 
has two basic aspects: the ideas thf.'.t the children wish to 
express, and the techniques and skills that facilitate 
expression of those ideas - the what and how of communication. 
Such a program provides for the intake, or observing, 
experiencing, listening, reading and thinking by means of 
which the child acquires ideas, as well as for the outgo, or 
the speech and w~itting by means of which he communicates 
ideas. 
To do a complete job of language instruction, the teacher 
must both provide rich experiences that will stimulate 
thinking, and give training that will improve the techniques 
and skills of communication. 
So we are told by Str:icd~.andl/ that~ "Language is therefore not an 
academic subject, but a constantly used medium which can be enlarged 
and refined on the child's own level only through experience in using it. 11 . 
The National Council of Teachers of Englishg/feel that one of the 
most important functions of the language arts program is to provide for 
good ora l language development. They explain that: 
Throughout his school days and throughout his life, the 
child will probably use oral communication much more than any 
other of the language arts except listening. For every word 
he reads or writes, he will speak and listen to a thousand. 
He will find in speech an outlet for his emotions, a means 
of presenting and defending his opinions, a way of making 
himself a part of his vocational or social group, and a basic 
tool for all his school work. His speaking will help him 
to cooperate with other people; at the same time it ~Till help 
him to maintain his identity as an individual. What he says, 
and to a great extent, how he says it, will be a part of his 
total personality. 
1/ Strickland, op, cit~, p. 14. 
y National Council of Teachers of English ~ The English Language Arts, 
New York: Appleton-Century-Crofts, Inc., 1954, p. 107. 
LaBrantYis so impressed with the possibilities of the spoken word 
that she states, 11 • Language is the chief human means for communi-
cation • Language can produce emotional effects which change body 
temperature, blood content, and rate of heart beat." 
While teachers are inclined to believe that the collection of words 
which a child calls his own are his vocabulary, MakeyYsees a deeper 
meaning in this term "vocabulary". He defines the term as: 
A number of words which are so associated with ideas 
that the words tend to evoke the ideas and the ideas tend to 
evoke the words from the depths of the subconscious. A 
vocabulary is the tool which the mind uses in propoQ~ding 
problems, in making decisions, and in passing judgments. It 
is a mental counterpart whose units can be combined andre-
combined at will, subject only to the laws of mental activity. 
Tidyman and Butterfieldl/hold with this broader definition of 
vocabulary telling us that, "To develop vocabulary is to train children 
to observe, to interpret experience, to discover nuances of feeling 
and mood, and to find words that express exactly what they think and feel." 
Make#even goes so far as to say, "The fewer words in one's 
vocabulary , the fewer the combinations (tho)lghts) possible." 
Since almost all are agreed upon the importance of vocabulary the 
next question seems to be, can the child acquire this needed vocabulary 
Lou LaBrant, Fred Marcus , and Erwin Steinberg, "Needed Research in 
Language Expression, 11 Elementary English, (January, 1952) 29:38. 
y Herman 0. Makey, "Not the Sauce , 11 ~ English Journal, (May, 1952) 
41:254. 
~/ Tidyman and Butterfield, op. cit., p. 272. 
!J Makey, op. cit ., p. 255. 
5 
for himself? Tyndall1/covers this point when she writes: 
The development of an adequate speaki ng and hearing 
vocabulary can not be over-emphasized. Children who speak 
in monosyllables, or who resort to gesture to express their 
meaning, need specific training in the use of oral language. 
Since the meaning of words can probably be learned best by 
using the word, the teacher should plan many opportunities 
for discussions, telling, reporting, explaining , listening 
to stories, and other language arts act ivities. 
DawsonYstates clearly that 11 The teacher should do all she can to 
encourage variety in the children's use of words as they communicate 
through speech or writing." 
Stricklancr'2/says, "Children need guidance to add new words to 
their vocabulary.• 
Tidyman and Butterfiel#feel that "definite guidance in word 
study is necessary to secure maximum growth." 
.Anderson,2/notes that ''Studies show that the quality of language 
can be improved by deliberate instruction." 
Tidyman and Butterfield§/sum up the need for planned vocabul ary 
development thus: nvocabular y and sentences are part of the process of 
getting ideas as well as expressing them. Teachers properly attach 
Ruth B. Tyndall, "Vocabulary Building in the Primary Grades," 
The Grade Teacher, (February, 1951) 68:102. 
Dawson, op. cit., p. 145. 
Strickland, oo. cit., p. 185. 
Tidyman and Butterfield, op. cit., p. 275. 
John E. A.nderson, "Principles of Growth and Maturity in Language," 
Elementary English Revi ew, (November, 1941) 18:250. 
Tidyman and Butterfield, op. cit., p. 272. 
6 
considereble importance to and begin an early attack on these two 
elements of communication." 
If one agrees with LaBrantYthat "Language organizes and structures 
thought," then one must concede that good language is necessary for our 
children to help them think and express their thoughts carefully and 
exactly . Perhaps some m; ght feel that teachers are overly concerned 
about the spoken word when they should be emphasizing the written word. 
As a matter of fact, good oral language is essential to good written 
language. Burrows3ftells us that: 
It is through the patient handling of this form of 
self-expression (oral language) that we help them grow in 
the power to state their thoughts with honesty and clarity. 
Abundant experience in oral expression is more important 
in the development of ability to write than the actual 
writing itself. 
Pooleyl"stresses the need for careful teaching when he suggests 
"Unless spurred on to use the range of words they know, children tend 
to employ a rather limited vocabulary in their speech and writing." 
Factors Influencing Language Growth 
"Of all the aspects of behavior, those which are the most difficult 
to classify and grade are the emotions. 114/ 
1/ LaBrant, l1llarcus and Steinberg, op. cit., p • .38. 
~/ Alvina T. Burrows, June D. Ferebee, Doris C. Jackson, and 
Dorothy 0. Saunders , They All Want to Write, New York: Prentice-Hall 
Inc., 1952, p. 1.38. 
l/ Robert G. Pooley, Teaching English Usage, New York: Appleton-Century-
Crofts, I nc., 1946, p. 188. 
4/ E. H. Watson, Growth and Develo~ent of Children, Chicago: The Year 
Book Publishers, 1951, p. 97. 
7 
HansenJjsays: 
We feel, think, and act in accordance with our emotions. 
Thus, skill in the arts of speaking, writing , reading, and 
listening becomes of vital concern iD..living. The growth of 
human beings to a realization of their own maximum 
potentialities and in their understanding of each other is 
in direct ratio to their ability to communicate, to receive, 
and to interpret through all the language arts. 
2/ 
According to Wagner- 11 The capacity for using language is developed 
through practice . The little child's use of language is parallel , and 
is an expression of social growth and awareness of other people." 
Strickland:2/adds: "Social contacts and experiences are essential to 
language growth. The child who lacks such experience enters school with 
a distinct handicap which must be removed if he is to succeed. 11 
Frida~sums it up neatly in the following statement: 
17 
Unfortunately, not all children have a background that 
leads them to appreciate the magic power of words. Yet, with 
the help of words , a child can enjoy and interpret his 
surroundings, in the present, and can increase his potential 
to share a more understanding relationship with society-at-
large, in the future. 
"Language is the primary means by which a child is inducted into 
Carl F. Hansen, Language Arts Curriculum Bulletin, Washington, D.C., 
Public Schools of the District of Columbia, 1950, p. 1. 
Lovisa C. ~agner, The Development of Learning in Young Children, 
New York: McGraw-Hill Company, 1933, p. 187. 
Ruth G. Strickland, The Language Ar~ the Elementary School, 
Boston: D.C. Heath Company, 1951, p. 66. 
Mary H. Friday' 11Words Are Fun' II 
1954) 43:143. 
Illinois Education, (December, 
8 
the life of societ~.nl/ The infant expresses his feelings through 
gestures, facial expressions, and sounds. As the child matures, these 
become more specialized. "Words express more accurately and economically 
?} 
than cries or gestures." It is only as words take on meaning that 
they are useful in speaking, or reading and writing. At first, all 
meanings come from the child's direct experience. His first concepts 
are incomplete and faulty. Well rounded meanings come slowly as varied 
2/ 
experiences broaden his earlier concepts. Often unhappy or happy experi-
ences are expressed in exclamation of his displeasure or pleasure. Harsh 
sounds, blatant colors, offensive tastes and odors may result in 
feelings of unpleasantness. While the color of e. sunset, soft fur, and 
!±I 
the fragrance of flowers can result in pleasant feelings. 
If language is defined broadly as ttany means vocal or other of 
2.1 
expressing or communicating feelings or thought" it begins at birth. 
- y 
Gesell goes on to define the growth in the first years: 
The age at which the child likes to talk, will talk to 
1./ M.V. O'Shea, Linguistic Development and Education, London: 
Mac Millan Company, 1907, p. 2. 
2/ Willard Tidyman and Marguerite Butterfield, Teaching the Language 
~' New York: McGraw-Hill Company, 1951, p. 380. 
J/ Mildred A. Dawson, Teaching Language in the Grades, New York: World 
Book Company, 1951, p. 137. 
!±I John J. DeBoer, ttA Modern Language Arts Program," Element!!,Y 
English Review, (December, 1954) 31:492. 
Ruth W. Washburn, Children Have Their Reasons, Nev1 York: 
D. Appleton-Century Company, 1943, p. 189. 
Arnold Gesell and Francis L. Ilg, The Child from Five to Ten, 
New York: Harpers Brothers Company, 1946, pp. 445, 446. 
9 
anyone, and has an interest in using new and large words is 
five years. At six years of age, he uses language aggresively, 
asks many questions, and has fairly good pronunciation 
grammatical form. The seven year old uses language com-
plainingly; and he is interested in meaning and spelling of 
words. Language is used almost as fluently as an adult by 
the eight year old; whi l e the nine year old uses language more 
as a tool, to express subtle and refined emotions. 
According to Piaget,1/the language of small children may be 
divided into large groups, egocentric and socialized. In the first 
group , the child does not know to whom he is speaking or whether he is 
being heard by anyone. In socialized speech, the child exchanges his 
thoughts with others. 
y 
A study by Ethel Mabie of first grade play 
periods indicates that the act ivities of the children determine to a 
large extent their speech. In a similar study, Van Alstyne~discovered 
that certain materials had more "conversationa l values" than others . 
41 
Applegate feels that:- "No more useful legacy could a school 
teacher leave with her school children than to give them a feeling for 
words ••• an insatiable curiosity about words." 
It is not sufficient to be able to recognize words. Children must 
be aware of extensiveness of meanings. The teacher must consider the 
development of experiences for children, when planning a language program. 
1/ 
~I 
~I 
Jean Piaget, The Language and Thought of the Child, New York: 
Harcourt, Brace and Company, 1926, p. 9. 
Ethel Mabie, 11A Study of the Conversation of First Grade Pupils 
During Free ? lay Periods," Journal of Educational Research, 
(September, 1931) 24:135-138. 
D. Van Alstyne, Play~havior and ChGice of Play Materials of Pre-
School Children , Chicago: University of Chicago Press, 1932. 
Mauree Applegate, Heloing Children Write, Scranton, Pennsylvania: 
International Textbook Company, 1949, p. 131. 
:10 
A friendly atmo sphere in a classroom stimulates language development . 
The teacher must make every effort to help the children to adjust to the 
classroom situation and to each other. By checking the child's emotional 
behavi or against character istics cited in Millard 1 s1/Case Inventory, the 
tea cher can gain insight and understanding of the child's emotiona l 
behavior. The way t he teacher communicates with her class greatly 
y 
influences children's behavior. Olson states: "Integrative language 
on the part of the teacher produces integrative behavior on the part of 
the child; while ineffective or divisive language may produce resistance 
or aggression." 
Research i n Relation to Motivation 
11It has been sai d that l anguage is caught not taught," according to 
'-I Meighen.-
Dawson~/also says , •~Just as measles is catching , so is the inclination 
to give bent to ideas and feelings through original stories, plays, verse, 
pictures and melodies. 11 
That is, an enthusiasm for developing vocabularies can become 
v 
contagious. For, according to Mitchell , 11 ••• a teacher's own 
i/ Cecil V. Millar d, Case Inventory for the Study of Child Development, 
Minneapolis: Burgess Publishing Company, 1950, p. 24. 
y Willard C. Olsen , Child Development, Boston: D.C. Heath Company, 
1949' p. 307. 
2/ Mary Meighen, "Vocabulary Building," Grade Teacher, (February, 1954) 
71:58. 
~ Mildred A. Dawson, Language Teaching in Grades One and Two, 
~ew York: World Book Company, 1949, p . 247. 
2./ Mary Alice :Mitchell, "Creative Writing in the Elementary Grades," 
Education, (February , 1945) 65 :338. 
it~ 
enjoyment of literature, her enthusiasm for the feeling of words and 
qualities of language will arouse an aesthetic response from her pupils ." 
that: 
1) 
McKee agrees tha t the teacher plays an important role when he says 
Of greatest importance is the fact that the teacher 
herself must be enthusiastically sensitive to the value of 
words. Without this there is little hope of her stimulating 
the child to enlarge his vocabulary. 
Therefore, it is felt that the teacher is one of the first aids ·to 
motivation, for as Dawsonysays, "It is through the imitation of the 
teacher's word-rich vocabulary th~t children grow in their own. 11 
According to Meighen, .2/ 11C~ildren 1 s literary po\vers are influenced 
by the teacher's example - her correct speech, natural pleasing voice, 
clear enunciation and fluent flexible vocabulary." 
As the teacher encourages her class to increase their vocabulary, 
!J/ 
Herrick and Howell suggest that she 
Provide children with a climate which will encourage 
and support expression both oral and written. A classroom 
in which a high premium is put on being quiet above all 
else, a classroom in which the children are confined to 
one-word answers and filling in blanks, is not conducive 
to e ither oral or written expression. Children need 
opportunities to use words and sentences. A relaxed and 
J/ Paul G. McKee , Language in the Elementary School, Boston: Houghton 
Mifflin Company, 1934, p. 305. 
y Dawson, 2E• cit., p. 143. 
l! Meighen, oo . cit., p. 58. 
4/ Virgil E. Herrick and Miriam Howell, "Growth in the Maturity of 
Writing Vocabularies of Primary and Middle-grade Children, It 
~lementary School Jo~, (February, 1954) 54:34L~. 
i2 
happy teacher-child relationship, with the teacher acting as 
an advisor, and a flexible program free from pressure creates 
an atmosphere in which a desire for self-expression can 
develop. 
JJ Applegate feels that: 
Apparent casualness creates the proper atmosphere 
in which a feeling for words grows, but a definite 
program which permeates the whole school day makes a 
feeling for words a part of a child's being. 
It would seem that the development of a rich and abru1dant 
vocabulary is not assured merely by association with someone who 
2/ 
posesses such a vocabulary. For, as Dawson- states, "Research has shown 
that incidental teaching of new words is not so effecti~e as direct 
teaching." 
In presenting lessons to develop rich vocabularies and encourage 
the use of new and vital words, the teacher should strive to create 
interest. According to LeeVn. A child can become interested in an 
almost unlimited range of subject- matter as long as it is within his 
experience, power, and needs." This gives the teacher an m1restricted 
field of interests and topics from which to choose. But the presentation 
must include either a real or vicarious experience within the power and 
needs of the class, or it will fail to create interest and motivate 
the class. 
!/ Applegate, op. cit., p. 132. 
g/ Dawson, op. cit., p. 143. 
l/ J. Murray Lee and Doris M. Lee, The Child and His Curriculum, 
New York: Appleton-Century-Crofts Inc., 1950, p. 118. 
1_3 
For as Dawson1/says, concerning the development of a rich vocabulary, 
children must , 
l' •• receive encouragement and stimulation in the way 
of enriching, vivid experiences and fre ~qent opportunities 
to take the l id off, to let themselves go, in creative 
expression . 
In planning, !VicKeeyadvises the teacher to remember that, 
• • • the teaching of words must not be in advance of the 
acquisition of their meaning through experience, and that 
a given word should be taught when needed to express a 
familiar idea more fully. 
Vocabulary growth takes place best under conditions in 
which there is a thought or feeling requiring definition 
and exp~ession, that is, in connection with natural 
situations in which there i s an immediate need for 
expression. 
states Tidyman and Butterfield.l/ 
Applegateyfurthers the belief of employing natural situations • 
" 
• if anything happens which especially 1 sings to the eye 1 , take 
time during school hours to talk about it trying together to find 
adequate v;ords. Make this teaching as subtle and as natural as possible." 
Hildreth2/warns that, 
The teacher should avoid teaching language exclusively 
17 Dawson , op. cit., p. 247. 
'!j McKee, op. cit., p • .304. 
2/ Willard F. Tidyman and Marguerite Butterfield, Teaching the Language 
Arts, New York: McGraw-Hill Company, Inc., 1951 , p. 281. 
~/ Applegate, op. cit., p. 1.3.3. 
2/ Gertrude Hildreth , Learning the Three R1 s, Minneapolis: Educational 
Publishers, Inc., 1947, p. 97. 
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through texts or workbooks; otherwise there will be little 
tie up with daily activities, end language work will remain 
academic, a detached school subject remote from actual use. 
It is suggested then, that the teacher employ all the natural 
classroom e)~eriences to encourage vocabulary develonment, and that 
when neQessary she introduce a vicarious experience to i ncite interest. 
. y According to Tidyman and Butterf~eld, 
Probably a working principle may be thus stated: 
the value of the training lesson or exercise in 
vocabularies varies with the degree to which it approximates 
purposeful expression and stimulates the children to think. 
Motivating vocabulary development means motivating all phases of 
the language arts program. For as Lee~/advises "There should be a 
definite coordination of reading, speaking and vvri ting vocabularies." 
In summary, Meighenl/claims that the teacher who gives attention to 
the following points will build up the vocabulary in her group: 
1. Build up a stimulating atmosphere which coincides 
with the child's interests and challenges thinking. 
2. Provide flexible instruction for differentiated 
groups . 
3. Emphasize the meaning of vocabulary through wide 
reading. 
4. Give attention to the following steps in the 
development of a new word-hearing, seeing, saying, using. 
5. Keeping reading materials fitted to the child's 
interests and ability. 
6. Call attention to unusual words in poems and stories. 
1/ Tidyman and Butterfield, op. cit., p. 281. 
~/ Lee and Lee, op. cit., p. 353. 
l/ Meighen, op. cit., p. 58. 
7. Keep lists of new words from nature study and 
other interests. 
8. Dramatization - encourage the children to use 
original conversation freely. 
9. Make children aware of ·.1ords which apply to 
local and world news. 
10. Have children report on interesting trips or 
experiences. 
11. Compliment children on the use of interesting 
new words. 
12. Introduce vocabulary games that will challenge 
children to acouire new words. 
To conclude: 
No area is more in need of continued research than 
that of language development not only because of its 
importance in effective living but17ecause of its 
complexity as an area of learning. 
Research in Relation to Vocabulary 
Co~mQ~ication in one form or another has existed as long as 
mankind has been on earth. At no time in the evolution and refinement 
of languages have clarity and effectiveness of communication been as 
basic to our democratic way of life as they are today. 
Children, prior to entrance in school use many and varied ways to 
. 2/ 
express their ideas and their feelings. Str~ckland- feels strongly 
that immediately upon their entrance to school: 
Growth in oral language is one of the most important 
elements in the entire program of the primary school. It is 
y Helen Heffernan, nReadiness for Oral and Written Language," 
Elementary English Revie~ (April, 1950) 50:252. 
Ruth G. Strickland, ~nguage Art~, Boston, ~~ss : D.C. Heath 
Company, 1951, p. 116. 
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not a matter of a course of study and lessons but of rich 
and varied experi ences and constant practice in the use of 
the language. The child who comes through these years with 
confident and easy use of language in all its forms has a 
good start not only toward the education furnished by the 
school, but toward self- education and toward a successful 
and happy life. 
The importance of a rich and meaningful vocabulary is recognized by 
1! Russell who affirms that: 
Teachers have always recognized that knowing words is 
a great asset in their school work. In ordinary conversation 
or writing , the ability to use not only the correct word, 
but occasionally, a vivid and meaningful word adds greatly 
to the charm and effectiveness of the idea presented. The 
child's ability to r ead , to write , to speak and to think, 
are conditioned by Ais vocabulary •••• Vocabulary 
development is closely related to general maturation and a 
stimulating environment. Teachers cannot expect adequate 
vocabularies in iwnature or underprivileged children. 
In seeking to enrich a child's language experience, the teacher 
must ever be mindful that the mechanics of language and the develonment 
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of ideas should be developed simultaneously~ Beery- po~nts out that : 
Com..mon to listening , speaking, r eading and writing are 
certain fundamental elements of language. Among these are 
vocabulary, sentence patterns , and organization of ideas. 
Studies frequently show that lack of competence in one phase 
of language hinders growth in the other areas. The speech of 
the child r ef lects the vocabulary, the usage level and the 
sentence patterns of home and neighborhood. 
The tremendous importance of vocabulary growth is indicated by 
Seashore2/who claims that: 
1/ David H. Russell, Children Learn to Read, Boston, Mass : Ginn & Co., 
1951, p . 116. 
2:1 Althea Beery, '~ Interrelationships Betwe·en Listening and Other 
Language Art Areas," Elementary English , (March, 1954) 31:164-172. 
Robert H. Seashore , ttimportance of Vocabulary in Learning Language 
Skills, 11 Elemen~ary Engihish Review, (March, 1948) 29:137-15 2. 
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Experiments shoTI that vocabulary size is probably the 
best single index for the prediction of achievement in nearly 
all of the language skills, e.g., diction, composition, 
reading comprehension, reasoning, general intelligence, and 
even grades in specialized subject matter fields, or scores 
in school achievement tests. Further experiments show that 
it i s possible to double the rate of vocabulary growth by 
interesting children i n learning the significant words about 
new words. 
Concur ring in the results of similar experiments, Strickland1/ 
states that: 
The child 1 s oral vocabulary is of first importa.nce in 
the elementary school because it forms the basis for the 
development of reading and writing vocabularies. Children 
need guidance to add new words to their vocabularies but 
also need experience in quantity, to deepen and enrich the 
meaning value of words they have partially learned. The more 
numerous the experiences, the richer 1.vill be the meaning 
values of these woras. 
Many authorities agree with Gray and Holmes~/that: 
Four factors determine to a large extent .the growth of a 
child's vocabulary; namely a) his capacity to learn, b)the 
character of his environment, c) the nature and development 
of his interests, and d) the kind of instruction received. 
It is obvious that the teacher can do little about the first two 
items. However, in the realm of developing interests and the type of 
instruction received much can be accomplished. According to Russell~/ 
a background of rich experience is valuable but "practice and research 
in vocabulary building today indicate considerable faith among school 
people in direct instruction in building meaning or understanding 
1/ Strickland, QE· cit., p. 185. 
?:,/ William S. Gray and Eleanor Holmes, The Develooment of Meanigg 
Vocabularies in Reading, Chicago, Ill: University of Chicago 
Press, 1938, p. 22. 
~/ Russell, oo . cit., p. 197. 
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vocabularies. 11 
Creativity exists in some measure in each child. It cannot be 
taught but it can be aroused and stimulated. Creativeness is often 
stifled in the child because of his inability to express himself. 
Hence Fleisch "Feels that vocabulary grows but needs to be cultivated 
for good results. Elementary school children are often at a loss for 
words with which to express themselves clearly." It is here that the 
teacher can help the child see the wonder of things around him and 
teach him the skills which he needs for such appreciation. 
The child's freedom of expression depends greatly on his feeling 
of security and the encouragement and direction given his efforts. 
Witt?feels strongly that much teaching must precede vocabulary en-
richment. He warns that: 
It has been indicated that after the student has 
established a basic stock of sight words he should receive 
training in deriving t he meaning of new words from a study 
of their context. It is recommended that examples be drawn 
from the students' experiences to emphasize the fact that 
many words have different meanings ••• the first responsi-
bility of the teacher is to see that the student learns 
those meanings of each word which he will need or encounter 
frequently. Do not introduce too many different meanings 
for words at one time. 
There are many sources of vocabulary e:nrichment which can be used 
by the teacher with great effectiveness since most children delight in 
utilizing new vocabularies and in learning new and adult forms for the 
Marian Fleisch, "Pictures He l p Vocabulary Growth," 
English Review, (December, 1945) 22:317-320. 
Elementary 
y Paul Witty , nsome Suggestions for Vocabulary Development in the 
Public 2chools,tt Educational Administration and Suoervision, 
(Hay, 1945) 31:271-282. 
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things they want to express both orally and written. One important source 
11 is listening and one which, according to Bltm.t, has had "too little 
emphasis placed on it. Effective listening will increase a child's 
vocabulary, add to his store of knowledge and may lead to an appreciation 
of literature and beauty." The same point of view is held by Beery?} 
who writes that "Listening to stories and poems told or read has long 
been advocated as a means of increasing the child's vocabulary. Sound 
movies from which children learn the least were those with long sentences 
and a heavy vocabulary burden." 
Teachers will agree with McKee~/that children will better express 
themselves through exposure to a variety of methods. He sets forth the 
following suggestions for helping a pupil add a given word to his 
vocabulary: 
1.1 
1. Provide pupil with direct experience in which the 
given word is used • 
.2. Use the new word in talking with the pupil, making 
sure the meaning is clear • 
.3. Tell or read stories in which the new word is used. 
4. Provide opportunities for the child to use the 
new word in conversation groups, oral reports, 
stories, etc. 
5. Encourage the pupil to use the new word in his 
talking. 
R. E. Blunt, (Chairman) "Oral and Written Expression ," 
English Review, (December, 1945) .22:3.30-.3.32. 
Beery, op. cit., p. 164-172. 
Elementar.r 
Paul McKee, The Teaching of Reading, Boston, N~ss: Houghton Mifflin 
Company, 1948, p. 167. 
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In developing this program, Fleisch1/reports that: 
Children discovered that words paint pictures too. 
They illustrated descriptive words, developed word lists. 
This kind of vocabulary work was done consistently in 
connection with all the work the children did all year. At 
the end of the year standardized reading tests showed tha t 
chi ldren of average ability possessed vocabula.ries which 
were advanced t wo or three years beyond their grade level. 
From the time a child ut ters his earliest sounds, words and their 
meanings play a vital role in his life. Most of the research agrees 
with Dawsonythat: 
A child thinks in words for 
his i deas in words; he builds up 
as he listens to or reads words . 
exchange as he trades ideas with 
speaking, listening and writing. 
the most part ; he expresses 
his vicarious experiences 
VTords are his medium of 
his associates through 
It is the teachers' task to create opportunities for steady language 
growth which will help the child to meet his needs, present and future. 
Everyone will agree with Smith~/that: 
The degree of literacy necessary to participate effective-
ly in modern life increases with the years. The extent of 
effectiveness with which each pupil can face his task in life 
will depend in large measure upon the level of skill in the 
communicative arts with which the school is able to equip him. 
1/ Fleisch, op. cit., pp. 318-319. 
a/ Mildred Dawson, Teaching Language in the Grades , New York: World 
Book Company, 1951, p . 5. 
~I Dora V. Smith, 11 A Curriculum in the Language Arts for Life Today," 
The English Journal, Chicago, Ill ., (February, 1951) 40: 60. 
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CHAPTER III 
PLAN OF THE EXPERU'JENT 
CHAPTER III 
PLA...N' OF THE EXPERIMENT 
This study attempts to show how teaching certain carefully planned 
exercises, ranging from the concrete to the abstract, can increase the 
child's oral use of descriptive words and phrases. 
Selection of the Pooulation 
Children were selected from four varied socio-economic communities 
within a thirty mile radius of Boston. 
The experiment was conducted with 77 first grade children, 41 in the 
control group, and 36 in the experimental group; 45 second grade children, 
22 in the control group, and 23 in the experimental group; and 47 third 
grade children, 27 in the control group, and 20 in the experimental group . 
In all 169 children were involved in the experiment, ~0 in the control 
group and 79 in the experimental group. 
Preliminary Testing 
In order to determine the extent of the children's speaking 
vocabulary, three tests were given to both the control and the experi-
mental groups. This testing covered a period of one week in early 
December . Three members of the thesis group devised the tests and 
submitted them for approval to the entire group. These tests were ad-
ministered in each community to both the control and experimental groups 
by these same three people. In all instances the tests were individual 
and a careful record of all words was kept for each child. 
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The First Test: Resnonse to a Concrete Object 
After the examiner had introduced herself and spent a minute or two 
establishing rapport with the subject, she showed the subject a toy. In 
each case the toy was a horse's head on a cendy cane. This particular 
object was chosen because of its appeal to primary school children and 
because it was made of several substances and included many textures and 
colors. The examiner then said, "This morning we're going to play a game 
with words. As you look at this (the horse), will you please tell me all 
the words it makes you think of. Would you like to hold it?" The 
examiner handed the child the toy and noted the time using a stop watch. 
She then recorded all the words the child mentioned. At the end of two 
mitnutes she said, 11That was fine, thank you," and removed the toy. 
The Second Test: Response to a Picture 
Immediately following this first test the examiner produced a 
picture of children and animals romping in the woods. The picture 
showed them engaging in many different activities and portrayed various 
degrees of color and shading. She handed the picture to the subject and 
said, 11Now let's look at a picture and see how many words you can say 
about this." 
Using a stop watch to insure accurate timing she recorded all the 
words the child spoke in the next two minutes. At the end of that time 
she said, "Thank you," and removed the picture. 
The Third Test: Response without Stimuli 
The examiner said, fiFor the last part of this game, and as quickly 
as you can, would you tell me ~ the words you'd like to say. Any 
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words at all." The examiner recorded all the words spoken by the child 
during the following two minute period. In this test, as in the two 
previous tests, a stop watch was used to insure accuracy in timing • 
.At the end of the two minute period the examiner said, "Thank you 
very much." 
Teaching Period 
.After the tests were given to the control and the experimental 
groups, the lessons were taught to the experimental groups only. .A 
series of eighteen exercises designed to stimulate the children 1 s oral 
use of descriptive words and phrases was administered to the experimental 
groups for a six week period during December and January. These lessons 
were planned to include six concrete, six semi-concrete and six abstract 
exercises. 
Three specific exercises, each lasting twenty-five minutes, were 
taught in one week. Long range activities for reinforcing and en-
riching these exercises were carried on throughout the entire teaching 
period. The teachers of the control groups carried out their regularly 
scheduled language arts program. 
Retest 
.At the end of the six weeks of teaching, the three tests described 
in the f oregoing pages were again administered to both control and 
experimental groups in order to determine and compare the amount of 
growth which had taken place. 
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CHAPTER IV 
E}~RCISES FOR INCRF~SING THE ORAL USE OF DESCRIPTIVE WORDS 
1, 
CHAPTER IV 
EXERCISES FOR INCREASING THE ORAL USE OF DESCRIPTIVE WORDS 
The exercises built to carry on this experimental work were divided 
into three categories: concrete, semi-concrete, and abstract . Since 
primary children learn more readily through the senses, exercises were 
developed to appeal to the senses of taste, touch, sight, sound, and 
smell. In addition to these, some exercises were included which would 
encourage children to interpret their own feelings. 
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Exercise 1 
Purpose: To gather a list of vivid words and phrases that could be used 
to describe how concrete objects taste. 
Procedure: Provide each child with a portion of the following foods: 
cinnamon candies 
licorice 
brown sugar 
cranberry sauce with the whole berries and skins 
Direct the child to put the ci nnamon candin into his mouth. 
Have him move it around to get the full flavor. 
As the children to tell how the candy tasts to them, and make 
a list of the different descriptive words and phrases. 
Repeat the same procedure for each of the other foods. 
Related Activities: 
1. Show a picture of a box of chocolates. Ask rr.How would this 
taste? 11 
2. Re-read list of words acquired in this lesson. Have 
children choose the words they find most ~ivid . Encourage 
them to tell why these words seem best to them. 
3. After lunch have the children des cribe the taste of their 
lunch. 
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Exercise 2 
Purpose: To gather a list of vivid words and phrases that could be used 
to describe texture. 
Procedure: Give envelopes containing squares ov 
sandpaper 
velvet 
sponge 
crepe paper 
Have the children feel the sandpaper. Suggest that they feel it 
with their fingers and then touch it to their cheeks. 
Ask the question, 11How does this feel to you?" List the words 
they give. 
Repeat this procedure using each of the other squares in the 
envelope. Ask each child to feel the back of his o>vn hand. 
Use the above procedure to gain other words. 
Related Activities: 
1. Shov1 a picture of a cat. Ask, "If you could touch this 
cat, how would it feel?" List descriptive words given. 
2. Ask, "How does ice cream feel in your mouth?" Add these 
answers to class list. 
3. Ask, "'How does your jacket feel? 11 Include these answers 
in class word book. 
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Exercise 3 
Purpose: To gather a list of words and phrases that could be used to 
describe sensations and feelings. 
Procedure : Provide each child with an envelope containing: 
red vel~et ribbon 
red satin ribbon 
red feather 
Have each child feel the different ribbons and list sensations 
on the board. 
Questions: 
1. 11Is red your favorite color? 11 
2. "How do you feel when you wear red?" 
3. 1What can you do with ribbon? 11 
Have each child tickle his nose with the feather. 
Questions: 
1. How does the feather make you feel when it touches 
your nose? 
2. How does it feel when you touch it? 
3. What can you do with feathers1 
Related Activities: 
1. Circle all workbook pages in red. 
2. Out and paste designs using different shades of red paper. 
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Exercise 4 
Purpose: To gather a list of vivid words and phrases that could be used 
to describe sounds and tastes of food. 
Procedure: Shine two apples and put them on the teacher's desk. Beside 
them place two dull apples. 
Questions : 
1. "How are these different'?" 
2. "How are these alike?" 
3. "Is there any difference in the way these applies 
shine?" 
Provide each child with an apple. Have each child bite into 
the apple. 
List sounds he hears when he eats, and sensations of taste. 
Related Activities : 
1. List fruits and vegetables that make sounds when you eat 
them. 
2. Cut and paste a fruit and vegetable booklet. Label for 
a writing lesson. 
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Exercise 5 
Purpose: To gather a list of vivid words and phrases that could be used 
to describe sounds. 
Procedure: Provide tissue paper, brown wrapping paper, and cellophane. 
Have children crumple the several kinds of paper and list the 
sounds they hear or think of on the board. 
Questions: 
1. 11 Does anything else make a sound like the sound you 
just heard?" 
2. "Can you list nice sounds, angry sounds, soft sounds, 
harsh sounds?" 
Related Activities: 
1. List all the sound words you will read today in your word 
notebook. 
2. List the sounds you hear on the playground at recess . 
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Exercise 6 
Purpose: To gather from the children a list of vivid words and phrases 
that could be used to describe how things smell. 
Procedure: Have the following things ready: 
a strong vinegar pickle 
a pine scented air spray 
a ball of cotton saturated with bleaching water 
a bottle of sweet smelling perfune. 
Allow each child to get a smell of the vinegar pickle. Ask the 
question , "How does this smell to you? 11 
Record the descriptive words and phrases given. 
Repeat this with the other smells. 
Related Activities: 
l. Show a picture of a turkey dinner. Ask, 11\'fuat smells 
would you get if you were sitting at this table? 11 
2. List smells you like and those you don't like. 
Boston University 
School of Educat ion 
Librar;v. 
Exercise 7 
Purpose:- To develop descriptive words through the medium of a poem and 
picture. 
11 
Procedure: Read the "Sugar-Plum Tree" by Eugene Field. 
1/ 
Have you ever heard of the Sugar-Plum Tree? 
'Tis a marvel of great renown'. 
It blooms on the shore of the Lollipop Sea 
In the garden of Shut-Eye Town. 
The fruit that it bears is wonderously sweet 
(As those who have tasted it say) 
That good little children have only to eat 
Of that fruit to be happy next day. 
When you've got to the tree, you would have a hard time 
To capture the which I sing, 
The tree is so tall that no person could climb 
To the boughs where the sugar-plums swing! 
But up in that tree there sits a chocolate cat, 
And a gingerbread dog prowls below -
And this is the way you contrive to get at 
Those sugar-plums tempting you so: 
You say but a word to that gingerbread dog 
And he barks with such terrible zest 
That the chocolate cat goes cavorting around 
From this leafy limb unto that, 
And the sugar-plums tumble, of course, to the ground -
Hurrah for that chocolate cat! 
There are marshmallows, gumdrops, and peppermint canes 
With stripings of scarlet and gold, 
And you carry away of the Treasure that rains 
As much as your apron can hold! 
So come, little child, cuddle close to me 
In your dainty white night cap and gown, 
And I'll rock you away to that Sugar-Plum tree 
In the garden of Shut-Eye Town. 
Eugene Field, "The Sugar-Plum Tree," Poems for the Children's Hour, 
(edited by Josephine Bouton) Springfield Massachusetts: Milton 
Bradley Company, 1927, p. 282. 
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Show the picture of the sugar-plum tree than re-read the poem. 
List the descriptive phrases in the poem and adk the children 
for other words to describe the picture. 
Related Activities: 
1. Draw~ the Sugar-Plum Tree. 
2. Construct a real Sugar-Plum Tree. 
Exercise 8 
Purpose: To enrich the child's vocabulary of words and phrases used to 
describe texturee 
Procedure : Allow each child to feel a sample of textured wallpaper 
first with the fingers then with the tack of the hand. 
9uestions: 
1. "How does it feel to you ?" 
2. "When you touch it what does it make you think of?" 
3. "Feel the top of your head. Does it feel like the 
wallpaper? Does it feel different?" Discuss 
differences in smoothness; soft and smooth; hard and 
smooth. 
4. "Feel the hair on your head. How does it feel~ What does 
it remind you of? 11 
Related Activities: 
1. Show picture of the little boy in his bedroom. He has 
opened his Christmas presents. Describe how he feels when 
he picks up his presents. How would they feel if you 
touched each one? 
Exercise 9 
Purpose : To gather a list of vivid words and phrases that exp~ess 
feeling. 
Procedure: Show the picture of the little boy looking out the window. 
Questions: 
1. 11How does the child look?" 
2. "!What do his eyes tell you ?tt 
3. "What does his mouth tell?" 
4. "What do you suppose he is thinking?" 
5. "What might be outside the window?tt 
6. "What would make you look like this little boy? 11 
The teacher can list the answers on the board. Also, add 
any new words to the word book. 
Related Activities : 
1. Have the children draw what they think is outside the 
window. 
2. Have the children show their drawings and tell the story. 
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Exercise 10 
Purpose: To direct the attention of the children to various words that 
can be used to describe the sounds of water. 
Procedure: Place a large tub of water in the center of the group. Ask 
some children to make different sounds using: 
hands 
a glass 
a large pan 
a stick 
Ask for words that tell about each sound. List them. 
Lead from this to the various sounds of rain. List these 
words also. 
11 
Read the poem "The Umbrella Brigade" by Laura E. Richards 
and find words in it that describe the sounds of rain. 
List them. 
Pitter patter! - falls the rain 
On the school-room window-pane 
Such a plashing! such a dashing! 
Will it e'er be dry again? 
Down the gutter rolls a flood, 
And the crossing's deep in mmd; 
And the puddles! oh, the puddles 
Are a sight to stir one's blood! 
Laura E. Richards, "The Umbrella Brigade," Tirra Lirra, Boston: 
Little Brown and Company, 1932, pp. 68-69. 
But let it rain 
Tree-Toads and frogs, 
Muskets and pitchforks, 
Kittens and dogs! 
Dash away! plash away 
Who is afraid? 
Here we go, 
The Umbrella Brigade! 
Related Activities: 
1. Draw rainy day pictures. 
2. Talk about colors that remind you of a rainy day. 
Exercise 11 
Purpose: To gather a list of vivid words and phrases that can be used 
to describe smells . 
Procedure: The teacher will show the picture of t he children in the 
living room. 
questions: 
l. nWhat are some of the smells you would find in this 
room?" 
2. "What would the little boy in front of the fire smell? 11 
Call attention to the flowers, greenery, dog, food, fire, candles. 
List the words on the board and in the word book. 
Related Activi ties: 
1. Have the children describe other places which would have 
smells such as: bakery, grocery store, candy shop. 
2. Draw other scenes that suggest smells. 
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Exercise 12 
Purpose: To develop descriptive words through the medium of color. 
Procedure: Let the children see the beauty of the sunlight shining 
1/ 
through a prism. 
Read the poem, 111The Rainbow Fairies" by Lizzie M. Hadley. 
Two little clouds one summer's day 
Went flying through the sky. 
They went so fast they bumped their heads 
And both began to cry. 
Old father sun looked out and said, 
"Oh never mind my dears, 
I'll send my little fairy folk 
To dry your falling tears." 
One fai~ came in indigo: 
In blue, green, yellow, orange, red, 
They made a pretty row. 
They wiped the clouds tears all away, 
And then from out the sky 
Upon a line the sunbeams made, 
They hung their gowns to dry. 
Lis t the colors in the poem. 
Jj 
Mount colors from a paint chart. Try to get descriptive words 
associated with color. 
List the words dress, water, flower, bird, mouse, hair, night, 
wash, baby. Have the children use descriptive words with them. 
Related Activities: 
1. ·Draw a rainbow 
2. Use the poem for choral speaking. 
Lizzie M. Hadley, "The Rainbow Fairies," Lets-Read-Together, 
(edited by Helen A. Brown) New York: Row, Peterson, and Company, 
1949, p. 159. 
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Exercise 13 
Purpose: To focus the attention of the children on words that can be 
used to describe the sights and sounds of night. 
Procedure: Di scuss how things seem different at night. Emphasize the 
words that describe how these things are different. 
Questions: 
1. "Have you ever noticed that ordinary things seem 
different at night?" 
2. "Can you tell one thing that looks or sounds strange 
to you in the dark?" 
Read the poem "Night Magic" by Amelia J. Burr. 
The apples falling from the tree 
~fuke such a heavy bump at night 
I am always surprised to see 
They are so little, when it's light; 
And all the dark just sings and sings 
So loud I cannot see at all 
How frogs and crickets and such things 
That make the noise, can be so small. 
Then my own room looks larger, too -
Corners so dark and far away -
I wonder if things really do 
Grow up at night and shrink by day? 
For I dream sometimes, just as clear, 
I'm bigger than the biggest men -
Then mother says, 1'\Vake up, my dear~ 11 
And I'm a little boy again. 
11 
Ask the question: "Can you think of some other things that 
surprise you in the dark?" 
jJ Amelia J. Burr, ttNight Ma.gic, 11 Silver Pennie§_, (edited by 
Blanche J. Thompson) New York: Macmillan Company, 1938 , p. 16. 
4 0 
Related Activities: 
1. Draw pictures of things that seem different at night. 
2. Encourage the children to describe the sights and sounds 
they experience at night. 
41 
Exercise 14 
Purpose: To acquire new and colorful words and phrases describing sounds. 
1! 
Procedure: Read the poem lllRain in April" to the class. 
Rain has such fun in April, 
It patters through the trees, 
Talking to all the leaf buds, 
And robins that it sees. 
It splashes in the puddles 
And skips upon the walks, 
Goes coasting down the grass blades 
And dandelion stalks. 
It dips in all the flowers 
And when the clouds blow by 
It paints with flower colors 
A rainbow in the sky. 
List sounds the children hear in the poem. 
Questions: 
l. "What are the spring colors? 11 
2. '~hat kinds of weather do we have in April?" 
3. "What sounds do splashes make?. little children? 
puppies? cars?" 
4. 11What are the rainbow colors?" 
Related Activities: 
1. Draw spring scenes - have each child describe his pictures. 
2. Keep weather charts. 
3. Listen to bird calls. 
4. Make rainbows. 
1/ Miriam Blanton Huber, Herbert B. Bruner and Charles M. Curry, ~ 
Poetry Book, "Rain in April, 11 New Yorh Rand McNally and Company, 1926, 
p. 64. 
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Exercise 15 
Purpose: To gather from the children a list of descriptive words and 
phrases used to descri be feelings. 
Procedur es : Ask the children for a descrip t ion of the day's weather. 
Explain that you are going to read three poems describing three 
different types of weather. 
1! 
Raindrops by Rachel Field. 
See how on bare twigs they lie 
Raindrops, lately fallen from the sky -
Balls of crystal rounder far 
Than any earthen berries are. 
Questi ons: 
1. "How does a rainy day make you feel?" 
2. "What does a raindron make you think of?" 2/ . 
~ by Elinor Wylie. 
Let us walk in a white snow 
In a soundless space; 
With footstepsquiet and slow 
At a languid pace, 
Under veils of white lace. 
Questions: 
1. "How do you feel on a snowy day?" 
2. ''What do snowflakes remind you of?" 
1/ Rachel Field, "Snowdrops," ~-Read-Together Poems, (edited by 
Helen A. Brown) New York: Row, Peterson Company, 1949, p. 109. 
y Elinor "P-fylie, "Snow, 11 
Hel en A. Brown) New York: 
Lets-Read-Together Poems, (edited by 
Row, Peterson Company, 1949 , p. 109. 
4.a_ 
Jj 
Sun by John Drinkwater. 
I told the sun that I was glad 
I'm sure I don't know why: 
Somehow the pleasant way he had 
Of shining in the sky 
Just put the notion in my head 
That wouldn '.t :it be fun 
If walking on the hill I said, 
11 I'm happy" to the sun. 
Questions: 
1. "How do you feel on a bright warm sunny day?" 
2. "How do you feel on a very, very hot day?W 
Related Activities: 
1. Have the children illustrate each type of weather. 
2. Have each child describe the weather in his picture. 
3. Encourage individual attempts at poetry about the weather. 
1/ John Drinkwater, 11Sun, 11 ~Eead-Together Poems, (edited by 
Helen A. Brown) New York: Row, Peterson Company, 1949, p. 110. 
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Exercise 16 
Purpose: To gather from the children a list of descriptive words and 
phrases used to describe feelings. 
Procedure: The teacher will read aloud the Hans Christian Andersen 
11 
fairy tale, rr.The Elf Moundtt. 
Have the children tell how the story made them feel and 
add the new descriptive words to the class word book. 
Have the children draw an imaginary animal they might meet 
in a fairy tale. Each child may hold up his picture and 
tell what the animal can do. 
Questions: 
1. 11What do you think would happen if all these 
animals met in 'Animal Land 1 ?11 
2. 1Eow does each animal make you feel?" 
Related Activities: 
1. Write sentences to tell about each picture and post 
with picture. 
2. Have the children tell of other fairy tale characters 
that they have read about. 
ITTanschristian Andersen, ttThe Elf Mound, 11 The Comolete Andersen 
fedited by Jean Hersholt) New York: Heritage Press, 1949, p. 228. -
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Exercise 17 
Purpose: To gather from the children a list of descriptive words and 
phrases used to descr ibe sounds and reactions to sounds . 
Procedure: The teacher wil l play the excerpt 11Golliwog 1s Cakewa lk" 
from the "Children's Corner" by Debussy played by 
Robert Casadeseus. 
Questions: 
1. "What sounds did you think of as you listened to the 
music?·" 
2. 1-Did you hear animal sounds?n 
3. tllDid it sound like a real or make believe animal?" 
4. 11Wnat do you think a 'Golliwog' is?" 
5. "How would you feel if you met one?" 
6. 1trrhat is a 1 Cakewalk 1 '?"11 
Related Activities : 
1. Play record again - have children improvise rhythms for 
a cakewalk. 
2. Paint pictures of a Golliwog. 
3. Drau crayon designs to the music. 
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Exercise 18 
Purpose: To gather from the children a list of descriptive words and 
phrases used to describe sounds and react ions to sounds . 
Procedure: The teacher will play the record ws leigh Ride" by the 
Boston Pops Orchestra . 
Questions : 
1. "At what time of the year would you hear this type of 
music? Why?" 
2. "What other winter sounds did you hear'?11· 
3 . "What animal sounds did you hear?'t 
4. 11What sounds were you reminded of by the music?" 
Related Act ivities: 
1 . Play the record again with children keeping t ime to rhythm. 
2. Questions: 
a . "How do we dress to go coasting'? " 
b. "How does it feel to ride on a sled?" 
c. "What do you do when you come home from coasting?" 
3. Draw pictures to go with the music. 
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CHAPTER V 
A}JALYSIS OF DATA 
CHAPTER V 
ANALYSIS OF DATA 
It was the purpose of this study to prepare a set of exercises to 
improve children's use of descriptive words in oral language. The 
material was tried out in first, second, and third grades . The lessons 
were taught three times a week for a period of six weeks . The data 
were analyzed to determine: 
1. The difference in the mean number of descriptive words 
before and after teaching. 
2. The difference in the mean number of descriptive phrases 
before and after teaching. 
3. The difference in the mean number of non-descriptive words 
before and after teaching. 
4. The difference in the mean number of non-descriptive 
phrases before and after teaching. 
TABLE I 
COMPARISON OF MEAl CHRONOLOGICAL AGES AND rTJEAN I. Q. FOR GRADE ONE 
Chronological Age Intelligence Quotient 
Group Range Mean S.D. Range Mean S . D. 
Control 73-87 79.34 6.02 83-ll8 103.44 13.28 
Exoerimental 72-92 80.81 8 . 86 71-127 97.00 19.36 
The mean chronological ages of the control and experimenta l groups 
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are very close together. 'fhe mean I.Q. 1 s show a difference of six po ints. 
The range in both groups has a wide spread. 
TABLE II 
COMPARISON OF MEAN CHROHOLOGICAL AGE AND MEAN I.Q. FOR GRADE TWO 
Chronological Age 
Group Range 
Control 82-94 
Experimental 82-98 
Mean S.D. 
87.41 5.90 
88.61 5.46 
Intelligence Quotient 
Range Mean 
77-140 105.91 
78-129 102;39 
S.D. 
18.25 
15.89 
An examination of Table II shows very little difference between 
the mean chronological ages and the I.Q. for the control and experimental 
group. 
TABLE III 
COMPARISON OF MEhl~ CHRONOLOGICAL AGES AND MEAN I.Q. FOR GRADE THREE 
Chronological Age 
Group Range Mean S.D. 
Control 93-121 102.00 9.31 
Experimental 93-112 101.00 8.50 
Intelligence Quotient 
Range Mean S.D. 
82- 119 105.87 14.90 
80-132 101.50 13.36 
In mean chronological age the classes differ by only one month. 
The mean I.Q.'s show a difference of four points in favor of the 
control group . 
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Group 
Control 
· TABLE IV 
COMPARISON OF THE MEAN NUMBER OF DESCRIPTIVE WORDS 
BEFORE TEACHING - GRADE ONE 
Range Mean S.D. 
0-18 
Experimental 0-18 
2.05 
2.44 
5.16 
4.49 
Before teaching the control and experimental gro~ps have a mean of 
a l ittle more than t wo words. The ability was about the same in both 
groups. 
Group 
Control 
TABLE V 
COMPARISON OF THE l\ffi:AN NUiViBER OF DESCRIPTIVE PHRASES 
BEFORE TEACHING - GRADE ONE 
Range Mean s.n. 
0-21 
Experimental 0-15 
6.14 
3.94 
7.88 
8.06 
Before teaching the control group showed a mean score of approximately 
two phrases more than that of the experimental group. 
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TABLE VI 
COl\!IPARISON OF THE MEAN NUMBER OF NON-DESCRIPTIVE WORDS 
BEFORE TEACHING - GRADE Q!ITE 
Group Range 
Control 3-63 
Experi mental 0-58 
Mean 
27.74 
32.78 
S.D. 
14.95 
10.95 
Before teaching the experimental group gave an average of five 
more ':vords than the contll'ol group . 
TABLE· VII 
COMPARISON OF THE MEAN NUMBER OF NON-DESCRIPTIVE PHRASES 
BEFORE TEACHING - GRADE ONE 
'Group Range 
Control 0-17 
Experi mental 0-16 
Mean 
4.20 
2.56 
S.D. 
8.60 
9.60 
Before teaching the control group showed an average of a little 
more than one phrase better than the experimental group. 
==-
Group 
Control 
TABLE VIII 
COi'.I!PARISON OF THE MEAN NUMBER OF DESCRIPTIVE WORDS 
BEFORE TEACHING - GRADE TWO 
:r-
Range Mea.n S.D. 
0-8 2.40 4.09 
Experimental 0-9 2.56 4.67 
= = 
The mean number of descriptive words before teaching is approxi-
mately the same in both groups before teaching. 
Boston University 
School of Education 
Library 
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Group 
Control 
TABLE IX 
COMPARI SON OF THE .MEMT NUMBER OF DESCRIPTIVE PHRASES 
BEFOP..E TEACHING - GRADE TWO 
Range Mean S.D. 
0-16 
Experimental 0-15 
4.32 
6.26 
5.43 
5.37 
The experimental group averages about two phrases better than the 
control group. 
TABLE X 
COMPARISON OF THE MEAN NID!lBER OF NON- DESCRIPTIVE WORDS 
BEFORE TEACHING - GRADE TNO 
Group 
Control 
Experimental 
Range 
14-58 
19-61 
Mean 
35.90 
37.08 
S.D . 
17.58 
13.42 
In non-descriptive words the groups were very like before teaching. 
The eA~erimental group had a mean score about two points better than the 
control. 
TABLE XI 
COMPARISON OF THE MEAN NID.I BER OF NON-DESCRIPTIVE PHRASES 
BE~OFE TEACHING - GR~DE TWO 
Group Range Mean S.D. 
Control 0-9 3.09 5.63 
E:>."})erimental 0-9 2.43 3. 79 
The control group is slightly better than the experimental 
mean number of non-descriptive phrases. 
in 
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TABLE XII 
COiVIPARISON OF TiiE MEAN r UMBER OF DESCRIPTIVE :VORDS 
BEFORE TEACHING - GRADE THREE 
Group 
Control 
Experimental 
Range 
0-13 
0-13 
Mean 
4.10 
S .D. 
6. 14 
5.18 
In grade three the groups are only .38 apart in mean number of 
de scriptive words. The difference is in favor of the control' group . 
TABLE XIII 
COMPARI SON OF THE MF'...AN NUMBE.."R OF DESCRI PTIVE PHRASES 
BEFORE TEACHING - GRADE THREE 
-======= 
Group 
Cont rol 
Experi mental 
Range 
0-17 
0-22 
Mean 
5.00 
5.15 
S.D. 
6.28 
9.25 
The difference of .15 in descriptive phrases is negligible but i n 
favor of the experimental group. 
TABLE XIV 
COMPARISON OF THE l\JIF.AN NUI•.IJBER OF NON-DESCRIPTIVE WORDS 
BF.FORE TEACHING - GRADE THREE 
Group 
Control 
Exper imental 
Range 
17-62 
15-76 
Mean 
35.66 
42.33 
S.D. 
12.35 
15.73 
The experimental group has approximately seven words more than t he 
control group. 
5 3 
Group 
TABLE X:V 
COMPARISON OF THE MEAN NUMBER OF NON-DESCRIPTIVE PHRASES 
BEFORE TEACIUFG - GRADE Th'REE 
Range Mean S.D. 
----------·----------
Control 0-12 
Experiment al 0-7 
2.14 
1.60 3. 75 
The diff erence of .56 in number of non-descriptive words is in 
f avor of the control group but is so small as to be negligible. 
After teaching in or der to determine the difference between the 
control and experimental groups, the difference between means was 
computed and a critical. ratio was established. The following tables 
show the r esults at the end of six weeks of teaching. 
Group 
Control 
TABLE XVI 
COMPARISON OF THE MEAN NID..ffiER OF DESCRIPTIVE WORDS 
AFTER TEACHING - GRADE ONE 
No. R. Mean S.D. S.E. M Diff. S.E.D. 
41 0-11 2. 88 5.03 . 80 
1.65 1.46 
Experimental 36 0-17 4.53 7.23 1.22 
----
C.R. 
1.13 
The difference of 1.65 yields a critical ratio of 1.13 which, while 
not statistically significant, is in favor of the experimental group. 
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Group 
Control 
TABLE XVII 
COMPARISON OF THE MEAN NUMBER OF DESCRIPTIVE PHRASES 
AFTER TEACHING - GRADE ONE 
No . R. Mean S.D. S.E. Diff. S.E.D. M. 
41 0-14 4.22 7.07 1.11 
2.81 1.75 
Experimental 36 0-17 7.03 8.08 1.36 
C.R. 
1.61 
The difference of 2.81 yields a critical ratio of 1.61 which , while 
not statistically significant, is in favor of the experimental group. 
TABLE XVIII 
COR~ARISON OF THE w~N NUAffiER OF NON-DESCRIPTIVE WORDS 
AFTER TEACHING - GRADE ONE 
Group No. R. Mean S.D. S.E.M. Diff. S.E.D. 
Control 41 0-69 27.81 16.13 2.55 
3.03 3.91 
Experimental 36 o-66 24.78 17.51 2.96 
The difference of 3.03 yields a critical ratio of • 77 which, 
not statistically significant, is in favor of the control groups . 
TABLE XIX 
COMPARISON OF THE MEAN NUMBER OF NON-DESCRIPTIVE PHRASES 
AFTER TEACHING - GRADE ONE 
Group No . R. Mean S.D. S.E.M Diff. S.E.D. 
. . 
Control 41 0-20 4.63 11.62 1.84 
.10 2.37 
Experimental 36 0-22 4.53 8.81 1./.,..9 
C.R. 
.77 
while 
C.R. 
.04 
The difference of .10 yields a critical ratio of .04 which , although 
slight, is in favor of the control grOU];& 
Group 
Control 
TABLE XX 
COMPARISON OF THE MEAN NUMBER OF DESCRIPTIVE WORDS 
AFTER TEACHTIJG - GR11.DE TWO 
No. R. Mean S.D. s .. E.M. Diff. S.E.D. 
22 0-17 3.59 6.84 1.49 
2.97 2.12 
Experimental 23 0-17 6.56 7. 11 1.51 
The difference of 2.97 yields a critical ratio of 1.40, while 
statistically significant , is in favor of the ex~erimental group. 
TABLE XXI 
COMPARISON OF THE NIEMI NUMBER OF DESCRIPTIVE PHRASES 
AFTER TEACHING - GRADE ~NO 
--
Group No. R. Mean S.D. S.E.M. Diff. S.E.D. 
Control 22 0-17 6.50 6.55 1."".3 
.72 1 • .43 
Experimental 23 1- 17 7. 22 6. 71 1.43 
C.R. 
1.40 
not 
C.R. 
.50 
The difference in the number of descriptive phrases is in favor of 
the experimental group but the critical ratio is not statistically 
significant. 
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TABLE XXII 
COMPARISON OF THE MBAN NUMBER OF NON-DESCRIPTIVE WORDS 
AFTER TEACHING - GRADE TWO 
Group No. R. Mean S.D S.E.M. Diff. S.E.D. C.R. 
Control 22 0-47 30.80 3.51 .77 
7.11 7.95 .88 
Experimental 23 9-46 23.69 9.92 2.12 
The difference in the number of non-descriptive words is in favor 
of the control group, but the critical ratio is not statistically 
significant. 
TABLE XXIII 
COMPARISON OF THE MEAN lTIThffiER OF NON-DESCRIPTIVE PHRASES 
AFTER TEACHING - GRADE 'ITlO 
Group No. R. 
Control 22 o-6 
Experimental 23 0-10 
Mean 
1.86 
2.86 
S.D. S.E.M. Diff. S.E.D. C.R. 
3.47 .76 
1.01 1.34 .75 
6.20 1.12 
The difference in the number of non-descriptive phrases is in 
favor of the experimental group but the critical ratio is not 
statistically significant. 
57 
Group 
Control 
TABLE XXIV 
CmllPARISON OF THE MEAN NUI\IIBK.B. OF DESCRIPTIVE WORDS 
AFTER TEACHING - GRADE THREE 
No. R. Mean S.D. S.E.M. Diff. S.E.D. 
27 0-16 4.11 7.23 1.42 
3.29 1.91 
Experimental 20 0-22 7.~D 5.58 1.28 
c.R. 
1.72 
The difference in the number of descriptive words is in favor of 
the experimental group, but the critical ratio is not statist ically 
significant. 
TABLE XXV 
COiviPARISON OF THE IV1EAN NUMBER OF DESCRIPTIVE PHRASES 
AFTER TEACHING - GRADE THREE 
Group No. R. Mean S.D. S.E.M. Diff. S.E.D C.R. 
I • 
Control 27 1-23 6.34 8.28 1.62 
2.26 2.85 • 79 
Experimental 20 0-26 8.60 10.25 2.35 
The difference in the number of descriptive phrases is in favor of 
the experimental group, but the critical ratio is not statistically 
significant. 
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TABLE XXVI 
COMPARISON OF THE MEAN NUMBER OF tmN.wDESCRIPTIVE WORDS 
AFTER TEACHING - GRADE THREE 
Group No . R. Mean S.D. S.E. Diff. S.E. C.R. M. D. 
Control 27 1-72 36.77 20.20 3.96 
13.12 5.77 2.27 
Experimental 20 0-55 23.65 18.33 4.21 
The difference in the number of non-descriptive words is in favor of 
the control grouo, but is not statistically significant. 
TABLE XXVII 
CO~@ARISON OF THE ~~N NUnffiER OF NON-DESCRIPTIVE PHRASES 
liFTER TEACHING - GRADE THREE 
Group No. R. Mean S.D. S.E. M. Diff. S.E.D. 
Control 27 0-24 6.34 10.65 2.09 
.41 2.71 
Experimental 20 0-21 6.75 7.56 1.73 
C.R. 
.15 
The difference in the number of non-descriptive phrases is in favor 
of the experimental group, but is not statistically significant. 
To give the reader a clear picture of the difference be.fore and after 
teaching , an analysis of the gains in descriptive words was made for each 
child in each grade. The following tables show these gains and losses in 
both control and experimental groups •. 
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TABLE XXVI II 
GAINS IN NUMBER OF DESCRIPTIVE '!jJORDS - GRADE ONE 
-========================================~ 
Child 
1. 
2. 
.3 . 
4. 
5. 
6. 
7. 
8 . 
9. 
10. 
11. 
12. 
1.3. 
14. 
15 . 
16. 
17. 
18. 
19. 
20 . 
21. 
22. 
2.3. 
24. 
25 . 
26. 
27. 
28. 
29. 
.30. 
.31. 
.32. 
.3.3. 
.34. 
35. 
36. 
37. 
38. 
.39. 
40. 
41. 
Control 
10 
7 
5 
4 
4 
4 
4 
4 
.3 
3 
3 
2 
2 
2 
2 
2 
2 
2 
2 
1 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
-2 
-.3 
-4 
-10 
Experimental 
15 
10 
9 
7 
6 
6 
5 
5 
5 
.3 
3 
3 
.3 
3 
.3 
.3 
3 
3 
2 
2 
2 
2 
1 
1 
1 
0 
0 
0 
0 
0 
0 
0 
- 1 
-1 
-6 
-7 
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TABLE XXIX 
COIVIPARISOH OF GAINS ON DESCRIPTIVE WORDS - GRADE ONE 
===========================~===============---------
Group No. Mean S.D. S.E.M. Dif'f'. S.E.D • C.R. 
.. 
-
Control 41 1.68 2.86 .452 
1.26 .704 1.78 
Experimental 36 2.94 3.24 .540 
---
The critical ratio of 1.78 is not statistically significant but is 
in favor of the experimental group. 
TABLE XXX 
GAINS IN NUMBER OF DESCRIPTIVE WORDS - GRADE TWO 
Child Control Experimental 
---
1. 13 16 
2. 10 14 
3. 7 13 
4. 5 10 
5. 4 8 
6. 3 8 
7. 3 7 
8. 2 7 
9. 2 4 
10. 1 4 
11. 1 3 
12. 0 3 
13. 0 3 
14. 0 2 
15. 0 2 
16. -1 0 
17. -1 0 
18. -1 0 
19. -2 0 
20. -3 0 
21. -5 -2 
22. -7 -3 
23. -8 
- -
TABLE XXXI 
COw~ARISON OF GAINS ON DESCRIPTIVE WORDS - GRADE TWO 
Group No . Mean S.D. S.E.M. Diff. S.E.D. C.R. 
Control 22 2. 31 3.52 • 752 
2.21 1.27 1. 74 
Experimental 23 4.52 4 . 87 1.03 
The critical ratio of 1.74 is not statistically significant but 
is in favor of the experimental group. 
TABLE XXXII 
GAIHS IN NUMBER OF DESCRIPTIVE WORDS - GRADE THREE 
Child Control Experimental 
1. 12 10 
2. 8 10 
3. 5 9 
4. 4 9 
5. 1 7 
6. 1 6 
7. 1 5 
8. 1 5 
9. 1 5 
10. 1 3 
11. 0 3 
12. 0 3 
13. 0 3 
14. ~1 2 
15 . -1 1 
16. - 1 -1 
17. -1 -l 
18. -1 -4 
19. - 2 -4 
20. - 2 -5 
21 . - 2 
22. - 3 
2.3. -4 
24. - 6 
2~ . -6 2 • -7 
27. .-;g 
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TABLE XXIII 
COMPARISON OF GAINS ON DESCRIPTIVE WORDS - GRADE THREE 
Group No. Mean S.D. S.E. M Diff. S.E.D. C.R . 
~ -·-. 
Control 27 1.28 2.70 .512 
.92 2.77 3.01 
Experimental 20 4.05 3.42 • 765 
The critical ratio of 3.01 is statistically significant and in 
favor of the experimental group. 
CHAPTER VI 
SUI\IITIAARY AND CONCLUSIONS 
CHAPTER VI 
SUMMARY A.'t\JD CONCLUSIONS 
It was the purpose of this study to try to improve children's use of 
descriptive words in oral language. 
The data were analyzed to determine the difference in the number of 
descriptive words before and after presenting specific teaching materials. 
The following conclusions can be drawn from the data: 
GRADE ONE 
1. The difference in the number of descriptive words was in favor of 
the experimental group, although the critical ratio was not 
stati stically significant. 
2. The difference in the number of descriptive phrases was in favor 
of the experimental group, although the critical ratio was not 
statistically significant. 
3. The difference in the number of non-descriptive words was in 
favor of the control group, although the critical ratio was not 
statistically significant. 
4. The difference in the number of non-descriptive phrases was in 
favor of the control group, although the critical ratio was not 
statistically significant. 
GRADE TWO 
1. The difference in the number of descriptive words was in favor of 
the experimental group, although t he critical ratio was not 
statistically significant. 
2. The difference in the number of descriptive phrases was in favor 
of the experimental group, although the critical ratio was not 
statistically significant. 
3. The difference in the number of non-descriptive words was in 
favor of the control group, although the critical ratio was not 
statistically significant. 
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4. The difference in the number of non-descriptive phrases was in 
favor of the experimental group, although the critical r atio 
was not statistically significant. 
~THREE 
1. The difference in the number of descriptive wo.rds is in favor of 
the experimental group, although the critical ratio is not 
statistically significant. 
2. The difference in the number of descriptive phrases was in favor 
of the experimental group, although the critical ratio was not 
statistically significant. 
3. The difference in the number of non-descriptive words was in 
favor of the control group, although the critical ratio was not 
statistically significant. 
4. The difference in the number of non-descriptive phrases was in 
favor of the experimental group, although the critical ratio 
was not statistically significant. 
~eneral Conclusions 
From the"above conclusions it can be seen that the experimental grou:r:s 
made greater gains in use of descriptive words and phrases. 
Although both control and experimental groups improved in the mean 
number of words, the control groups showed their greatest gains in 
non-descriptive words. 
In grades two and three the experimental groups were greater in non-
descriptive phrases. 
After using the material the teachers felt that the children 
profited much more than the statistics indicated. The children had 
greater interest in words and increased fluency and facility in speaking. 
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CHAPTER VII 
SUGGESTIONS FOR FURTHER RESE_~CH 
CHAPTER VII 
SUGGESTIONS FOR FURTHER RESEARCH 
1. Use a pre-test technique on children not involved in the 
experiment in order to evaluate the objects used in the testing. 
2. · Develop a different testing technique which might give a better 
indication of the child 1 s use of descriptive words. 
J. Try the same experiment using different activities at each 
grade leve 1. 
4. Try the same experiment in grades four, five and six in an effort 
to improve the use of descriptive words in written work. 
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